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บทบาทของวิธีการสอน
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บทคัดยอ

	 ใน	ปจจบุนั	วธิี	การ	สอน	บาง	อยาง	ที	่เคย	ใชใน	อดตี	ยงั	คง	ม	ีบทบาท	สำาคญั	ใน	ชัน้เรยีน	วธิ	ีการ

เหลานีค้ือ	 วิธี	การแปล	ไวยก	รณ์	 (Grammar-Translation Method : GTM)	 และวิธีการตรง	

(Direct Method)	วิธีการ	เหลา	นี้	มี	ทั้งขอ	ดีและ	ขอเสีย	ขึ้น	อยูกับ	ผุสอนวาจะปรับ	หรือ	ผสมผสาน	

วธิ	ีการเหลา	นี	้กบั	วธิ	ีการ	อืน่ๆ	อยางไร	บทความ	นี	้จะ	อธบิาย	ให	เหน็	ถงึการ	ผสมผสาน	กนั	ระหวาง	วธิ	ี

การแปล	ไวยก	รณ์กับวิธี	การตรง	 (วิธีการตาม	ธรรมชาติ	)	 กับ	ความ	สามารถ	ทางการ	สื่อสาร				

(Communicative competence)	 เพื่อ	แสดง	ให	เห	็นถึง	บทบาท	ของวิธี	การ	ใน	วิธี	การ	สอน	ชวงหลัง	

สำาหรับ	ผูใหญ	 (Postmethod pedagogy) โดยที่	วิธี	การแปล	ไวยก	รณ์	จำาเปน	ตองใช	ทักษะ	ในการ

จดจำา	 ขณะ	ที่วิธี	การตาม	ธรรมชาติ	จะเนน	ที่สภาพ	แวดลอม	ในการเรียน	ภาษา	และ	กิจกรรม	ใน	ชั้น

เรียน	 การ	ผสมผสาน	กัน	นี้	จะ	ชวย	ใหการ	สอน	ทักษะ	 (การอาน	และ	การเขียน	)	 ใน	ชั้นเรียน	มี	

ประสทิธภิาพ	นอกจาก	นี	้ความ	สามารถ	ทางการ	สือ่สาร	ยงั	ชวย	ให	นกัเรยีน	ได	รบัรู	โลก	แหง	ความเปน

จริงของ	ภาษา	อีก	ดวย
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Abstract

 Currently, some teaching methods which have been used in the past are still 
playing a major role in classrooms. These particular methods are the Grammar-
Translation Method (GTM) and the Direct Method.  Each of these methods has both 
positive and negative aspects. It depends on the teacher to adjust and/ or combine 
these methods with other strategies. This article elucidates the combination of the 
GTM and the Direct Method (natural method) with communicative competence to 
demonstrate the role of the methods in a postmethod pedagogy. The GTM needs 
memorizing skills while the Natural Method focuses on the language learning envi-
ronment and classroom activities. This combination helps teaching in the productive 
classroom skills (reading and writing). Communicative Competence also helps students 
to be exposed to the real world of language. 

Keywords : Grammar-Translation Method, Direct Method, Communicative 
  Competence, postmethod pedagogy, interactive approach, 
  productive skills
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Introduction
 This article aims to demonstrate the significant role of methods in postmethod          

pedagogy in classroom teaching. The major methods are the Grammar-Translation Method 

and the Direct Method (natural method). This article begins with the negative aspect of the 

GTM used in the history of teaching language. This method is beneficial at some points       

because grammar is important in productive skills. Communicative Competence strengthens 

students’ language competency through the environment. The most creative way of teaching 

language must focus on a combination of the GTM and the Direct Methods including the 

Communicative Competence approach.

 Postmethod pedagogy second language teaching still requires the teaching of grammar 

and interactive skills because these two skills are essential and primary elements of language.  

They are also related to the other academic language skills like reading, writing, and speak-

ing.  Grammar needs to be taught in order to unveil the complexity of sentence structure, 

parts of speech, word choice, and the correct usage in context. For example, writing a sentence 

in English basically requires a subject, and a verb. In contrast, the Thai language can omit 

a subject in formal writing and still complete the meaning of the entire sentence at some 

points.  In addition, interactive skills are important in developing oral communication.  ESL 

students need social interaction with native English speakers both in and outside of the 

classroom. Therefore, in my opinion, both the Grammar-Translation Method (GTM) and the 

Direct Method have important roles in postmethod pedagogy.  In addition, communicative 

competence is an important teaching principle to be used with both methods.  

 First, this article will present the negative aspects of the way GTM has been used in 

the past.  Richards and Rodgers (2001 : 16) wrote, “Grammar Translation dominated Euro-

pean and foreign language teaching from the 1840s to the 1940s”.  Grammar Translation was 

used in reading literature.  Second language learners had to analyze grammar rules in sen-

tences in order to translate context.  Reading and writing were major skills in learning. The 

learners had to memorize vocabulary accurately and use their first languages to learn the 

target language in the learning process. When these principal characteristics of the Grammar 

Translation Method are used, students often feel bored with the drills and endless memoriza-

tion (6). Such a method does not seem to be conducive for ESL students to understand context.  

ESL students may also have difficulty with new words because they have never learned and 

memorized the new words before.  From my experience with international students, this 
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situation occurs in many EFL classrooms in Asian countries.  For example, a Korean student 

told me about learning English in South Korea. She basically had to memorize exactly what 

they had been taught in language classrooms.  A senior Korean student told me that all of 

them have to memorize an entire textbook in order to graduate.  Studying aptitude tests in 

order to receive a high score is common. Therefore, the entire Grammar Translation Method, 

as used in the past, may inhibit ESL students from improving their language skills.             

However, there are some very positive and valuable parts of GTM which I believe play an 

important role in postmethod pedagogy.

 Even though, in the GTM, learners had to memorize words and phrases, at some point 

this method benefited ESL learners by building a foundation of second language skills.  For 

example, in the twenty-first century, ESL teachers still need to teach grammar because ESL 

students need to understand vocabulary and grammar rules as a primary basis for reading, 

writing, and speaking.  In the process of comprehensible input, vocabulary skill in reading 

plays a major role for ESL students.  Having a strong vocabulary background helps students 

to improve reading skills and move to a higher level.  For example, ESL students need to 

practice critical reading for academic purposes. ESL students also need to understand the 

grammar rules in interpreting the complexity of the text.  Knowing grammar rules helps 

students distinguish the parts of speech, phrases, and tenses.  The misuse of tenses can cause 

a misinterpretation of meaning.  ESL teachers need to teach ESL students how to search for 

the meanings of new words from the context, rather than directing students to look up word 

definitions in a bilingual dictionary.  

The Direct Method (natural method) developed in the nineteenth century. Gouin observed 

language learning in children and tried to build a methodology from his research. For           

example, he found out that his young nephew could acquire language easily in a natural 

environment. Richards and Rodgers cited Sauveur, who believed in the Direct Method and 

argued that second language learners can learn a foreign language without translation, through 

oral interaction (11). The primary concept of the Direct Method is that L2 learners should use 

the target language actively in the classroom. Language teachers must encourage their       

students to speak the target language.  New words can be learned by using “mime,              

demonstration, and pictures” (11).  In my experience, this teaching technique can be seen in 
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a language school in Bangkok, Thailand.  The teacher acted out a word, and then the entire 

class guessed what target word she was trying to teach.  For example, to demonstrate the 

word for “secretary,” she pretended to type.  Other teachers liked to use pictures as an       

activity for learning vocabulary.  

 Naturally, the Direct Method is a good method for exposing students to the target 

language.  However, in an EFL classroom, the Direct Method can benefit students only when 

the teacher has control of the classroom. In contrast, this method may provide great results 

in learning a language in an ESL classrooms in the U.S., England, and Australia.  My belief 

is that second language learners learn best both inside and outside classrooms in the L2   

environment where the learners are forced to communicate in the target language.                 

Communicating in English of mine before and after beginning school in the U.S. is a good 

example.  My language acquisition in the U.S. was a far better experience than that of       

learning English in my native country over several years.  In reality, my learning English in 

Thailand only helped me build a good foundation of English. Dörnyei (1995 : 62) wrote that 

some evidence proves that students in immersion classroom settings “tend to develop a 

higher level of strategic competence than students in ordinary classrooms”. That strategic     

competence refers to both verbal and non-verbal communication.

 Still, I believe that there is a connection between the positive aspects of the Grammar      

Translation Method and the Direct Method in speaking and writing skills. Strong grammar 

skills help L2 learners speak and write properly. Celce-Murcia (1991 : 464) wrote, “If the 

teacher is focusing on productive skills (speaking and writing), then formal accuracy can 

become an important concern”.  The author is looking at the quality of speaking and writing 

skills. Accurate speaking and writing is based on using grammar skillfully, in terms of word 

order, word choice, sentence structure, and appropriateness for the context. The author also            

suggested that focusing on form should depend on learner variables (age, level of proficiency, 

and educational background) and instructional variables (skill and need) (465). If adult ESL 

learners who are literate and whose proficiency is at an advanced level need to produce       

formal writing, they definitely need to focus on form.  Form is more important for adults than 

for the younger learners, whose competencies are at beginning and intermediate levels.  This 

is because adult ESL learners will focus on productive skills (speaking and writing), including 

reading.  Therefore, grammar is one of the important language skills ESL learners need in 

effective speaking and writing. In order to strengthen their teaching, using elements of both 
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the GTM and the Direct Method, ESL teachers should also consider the communicative com-

petence teaching principle.

 ESL teachers should focus their teaching on communicative competence because verbal 

and non-verbal communication skills are needed in language classrooms. Brown (2001 : 69) 

wrote that communicative competence should be the goal of a language classroom because it           

focuses on using language in “fluency, accuracy in authentic language and contexts, and real 

world”.  There are certainly direct connections between grammar and speaking. ESL students 

also need to acquire proficiency in these skills for real-life communication. ESL teachers must 

encourage and provide ESL students with opportunities for verbal communication both in 

classrooms and in the L2 community. Proper verbal communication requires a knowledge of 

correct grammar usage in transferring messages to others. Speaking without proper fluency 

and accuracy may lead to misunderstanding. For example, if an ESL student pauses fre-

quently, the interlocutor may be confused. A student who pauses at the wrong word may 

distort the meaning. An example  is the following sentence: “Jennifer and I want to eat....

(pause)...out at the restaurant.”  The listener might think that Jennifer and the speaker plan 

to eat somewhere outside of the restaurant instead of eating inside the restaurant. From the 

sentence model, the speaker also needs the knowledge that the phrasal verb cannot be sepa-

rated because it changes the meaning. Consequently, the speaker may organize the sentence 

structure accurately, but he speaks without fluency.  

 In summary, ESL teachers need to focus on teaching the most effective parts of the 

Grammar Translation Method and the Direct Method together with using the communicative 

competence teaching principle in the way that grammar is needed in productive skills-main-

ly speaking and writing. The combination of the GTM and the Direct Method focuses on the 

importance of grammar in speaking and writing as well.  Weak grammar and pausing can 

distort meaning.  In contrast, strong grammar is one of major elements for language learners 

in effective speaking and writing. In reality, young learners acquire language easily in target 

language environment. In formal learning, second language classrooms also need to strength-

en the communicative skills of verbal fluency and accuracy for the real world.
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